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111th CANE Annual Meeting

Phillips-Exeter Academy,
Exeter, New Hampshire
17–18 March 2017
Preliminary Program
FRIDAY, MARCH 17
8:00–8:45

Registration Opens

8:45-9:00
First Plenary Session
		Opening remarks
9:10-10:10

Concurrent Sessions
Paper Session I - Renaissance texts
1. Z. Philip Ambrose, University of Vermont
Bernardino Daniello and Vergil’s Georgics
2. Bryan Whitchurch, Fordham University
The Casper Grasperger Latin translation of Theognis in
16th century Nuremberg
3. Paul Properzio, Boston Latin Academy (retired)
Euripides’ Hippolytus and Racine’s Phèdre: Two Dramatists
Confront Forbidden Love

—1—

Workshop Ia
Jocelyn Demuth, Marlborough Public Schools
Six Classroom Activities That Work When You Just Can’t
Workshop Ib
Emily Landau, Eaglebrook School
Has litteras gallina scripsit: Fun with Roman Handwriting
10:10–10:30

Exhibit and Coffee Break

10:30–11:30

Concurrent Sessions
Paper Session II - Cicero and Civility
1. Eleanor Leach, Indiana University, Bloomington
Dear Dolabella: Att. 14.17A and Fam. 9.14: A Notable
Duplication in Cicero’s Letter Books
2. Harriet Fertik, University of New Hampshire
Speaking Truth to Power: Spaces for Citizens in Cicero’s
Pro Marcello and W.E.B. Du Bois’ ``Diuturni Silenti’’
3. Nancy Shumate, Smith College
Not ``Beyond Anger’’: Saeva Indignatio and Juvenal’s Egyptians
Workshop II
Ruth Breindel, retired
The Zacchia Project: translating a virgin text

11:45–12:15
Second Plenary Session
		Business meeting
12:15–1:15

Lunch—Agora, Academy Center

1:15–2:30

Concurrent Sessions
—2—

Paper Session III - Epic and Drama
1. Susan Curry, University of New Hampshire
Gods on Stage: Rethinking (and Reembracing?)
the Deus ex Machina
2. Ken Rothwell, University of Massachusetts, Boston
The Body, Gender, and Anatomy in Aristophanic Comedy
3. James Aglio, University of Vermont
The Homeric Aristeia and its Treatment in Roman Epic
4. Daniel Libatique, Boston University
Facundum faciebat amor: The Absence of Tereus’ Direct Speech in
Ovid’s Metamorphoses 6
Workshop III
Sara Cain, Monomoy Regional Middle School
Effective Assessments: 5 Ways
2:30–2:45

Exhibit and Coffee Break

2:45–4:00

Concurrent Sessions
Paper Session IV - Philosophical Play
1. Jacques Bailly, University of Vermont
Platonic Words and Phrases
2. Roger Travis, University of Connecticut
Socrates, the Game-Based Teacher
3. Nell Wright, independent scholar
Hope is Work

—3—

4. Robin Greene, Providence College
Singing Wonders: The Literary and Social Contexts of
Poetic Paradoxography
Workshop IVA
Victoria Miklosky, College Board
Assessment in the AP Clasroom
Workshop IVB
Edward Zarrow, Westwood High School
Strategies for Successful Storytelling

4:00–5:00

Latin and Greek reading groupss

6:00		

Reception—Elm Street Dining Hall

6:45		

Banquet—Elm Street Dining Hall

SATURDAY, MARCH 18
(Workshops in the Forum Auditorium are an introduction to Comprehensible
Input and related techniques)
8:45–9:45

Concurrent Sessions
Paper Session V - Celebrating Youth
1. Winner of the Phyllis B. Katz Prize for Undergraduate Research
2. Emma Vanderpool, Monmouth College
The Aeneid and Social Network Analysis
3. Alexandria DeSio, University of Massachusetts, Boston
Hearing Horace: Sound and Rhythm in Horatian Lyric
—4—

Workshop VA
Christopher Buczek, Cathedral Preparatory School
Viva Voce: Implementing a Comprehensible Input
Latin Program
Workshop VB
Erin Cummins, Ursuline Academy
Culture Projects for the Latin Classroom:
From Middle School to AP

9:45-10:15

Exhibit and Coffee Break

10:15-11:30

Third Plenary Session
Paper Session VI - The Standards for Classical
Language Learning: Inspiration and Application
1. Kevin Ballestrini and Sherwin Little
Introduction of the new framework of Standards for Classical
Language Learning, in particular the Communications standard

11:40-12:00
Fourth Plenary Session
		Gavel ceremony
		

Lunch— Agora, Academy Center

12:30–1:40

Concurrent Sessions
Paper Session VII - Naming and Memory
1. Aaron Seider, College of the Holy Cross
Cracks in the Foundation: Remembering Marcellus in the
Poetry and Landscape of Augustan Rome

—5—

2. Susan Zoller, Spaulding High School
Speculating about Sperlonga: Connections to the Aeneid and
the Odyssey
3. Kathleen Braden, Grey Fox Tutors
The Etymology and History of Chemical Terms from Ancient
Times to the Present
Workshop VIIA
Lance Piantaggini, Amherst-Pelham Regional High School
Storyasking Basics
Workshop VIIB
Stephanie Lindeborg, Boston Latin Academy, and the Homer
Multitext Project
Bringing Manuscripts into the Classroom
1:50–2:50

Concurrent Sessions
Paper Session VIII - Exempla, Good and Bad
1. Samuel Findley, Pennsylvania State University, Altoona
Genocide and Julius Caesar
2. Geoffrey Revard, Saint Stephen’s Episcopal School
Profiles in Courage and Cowardice in Caesar’s Bellum Gallicum 5
3. Daniel Barbre, University of Massachusetts, Boston
The Use of Exempla in the Strategems of Frontinus
Workshop VIIIA
Lindsay Sears-Tam, Greenwich Academy
Lepidi Novi Libelli: Teaching Novellas with
Comprehensible Input

—6—

Workshop VIIIB
Ben Revkin, East Greenwich High School
Teaching Materials Exchange
3:00–4:00

Concurrent Sessions
Paper Session IX - Ancient Novels
1. Nicholas Newman, University of Zurich; Northeast Catholic
College; Kearsarge Regional High School
Epic Ambiguities in the Underworld of Lucian’s Verae Historiae
2. Peter Kotiuga, Indiana University, Bloomington
Forever Alone: Petronius’ Encolpius in Lucan’s Fractured Rome
3. MaryAnn Placheril, Saint Stephen’s Episcopal School
Prayer and Submission in Apuleius’ Metamorphoses
Workshop IXa
Mark Pearsall, Glastonbury High School
Teaching Culture in the CI Classroom.
Workshop IXb
Maureen Lamb, Westminster School
Verba Discenda: Effective Ways to Teach and Assess Vocabulary

—7—
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111th CANE Annual Meeting

Paper and Workshop Abstracts
e
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NAME: Z. Philip Ambrose, University of Vermont
TITLE: Bernardino Daniello and Vergil’s Georgics
Bernardino Daniello, (c. 1500 Lucca - 1565 Padua), published in 1545 La Georgica di
Virgilio, Novamente di Latina in Thoscana favella, ostensibly to promote in Tuscan
dialect the region’s agriculture. This was the first Italian translation of the Georgics.
It offers a proof his earlier defense, the first in the 16th century, of the usefulness of
poetry against philosophy in La Poetica (1536). His translation was reprinted several
times, but no mention has been made of his running commentary to it, even though
Daniello also wrote a commentary on Petrarch’s poetry (1541) and Dante’s Commedia
(1568). He asserts that none of the arts is more essential to the republic than agriculture and nothing more supportive of those arts than the host of Greek and Latin
agricultural writers he lists, from Hesiod on down. His defense of translation per se
against detractors rings of modern disputes on the translation styles. He writes not
only for those without Latin or Greek, but for the learned, and to defend their spoken language against le nationi barbari to whom Italia was subject. His models: the
Latins who translated or imitated Greek drama, epic, didactic lyric, elegiac poetry.
Daniello praises this Latin transference for its eloquence and appropriate sense of
adaptation and organization. While he proposes to translate, not imitate, he will not
avoid using Latin words (his model: Dante ) where the volgata is lacking. His Latinate orthography offers insight into the development of the Italian language. The
work was published in Venice by Giovani de Farri et fratelli with the sponsorship of
Pope Paul III and the Senate of Venice. I have transcribed the entire 1545 version. I
will bring the book to the meeting and show no more than 5 slides.
—8—
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NAME: James Aglio, University of Vermont
TITLE: The Homeric Aristeia and its Treatment in Roman Epic
The aristeia is a type scene found throughout the Iliad, featuring prominently in
several of the most famous and beloved episodes. Logically, then, it should crop up
as a matter of course in the myriad poets who sought to emulate Homer. But what
do we mean, specifically, when we use the term? Are its various elements primarily narrative or structural? How flexible is the term? How faithful to the Homeric
rules are the later poets; do they value more the formal elements or the idea itself ?
This paper attempts to arrive at a functional working definition of the term aristeia
derived from the examples of the type scene found in Homer, and compares this
with aristeia or aristeia-like scenes in three of the more popular Roman epicists to
write about war, Vergil, Statius, and Lucan, in an attempt to address some of these
questions.
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NAME: Jacques Bailly, University of Vermont
TITLE: Platonic Words and Phrases
This paper presents incidental results of working on a philological commentary on
Plato’s Theaetetus. One aspect of what makes each author unique is word choice and
particular phrases. I have discovered and analyzed the patterns of many usages that
are “Platonic”: some he alone employs, others he alone uses extensively, still others
he alone uses in some way (a particular meaning or context, etc.). All of these words
and phrases occur many times in Plato and exhibit patterns of usage that references
such as LSJ or more specialized references do not capture. Among them are the use
of ἄρτι as a term of conversational cross-reference, ἐπιεικῶς meaning “pretty much,”
“basically,” “broadly speaking,” a nexus of varieties of “(adverbial) + μὲν οὖν,” and
“courage” (e.g. θαρρέω) used of dialectical boldness (to mention a few). The conclusion of the paper is the beginnings of a new catalogue of Platonic usage (Riddell’s
Digest of Idioms for the 21st century). More importantly, it is a series of examples and
—9—

suggestions about how our dictionaries and other reference works should begin to
indicate more about frequency and usage now that being online has liberated them
from the tyranny of the financial need to be telegraphically brief and the TLG has
made corpus analysis readily available.
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NAME: Kevin Ballestrini, Mansfield Middle School
TITLE: The Standards for Classical Language Learning: Inspiration and
Application
The presentation will focus on the new framework of Standards for Classical Language Learning. Participants will become familiar with the components and terminology of the new Standards. A particular focus will be on the Communications standard, which is at the heart of what we do, but is a source of contention
in the field of teaching Classical Languages. Teachers will discover how the other
four Standards suggest ways that students can use their language skills to expand
their knowledge. Participants will understand how to assess student progress along
a proficiency continuum. Participants will examine what proficiency assessment
measures, and will look at sample assessments of all types, including proficiency,
performance, and achievement.
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NAME: Daniel Barbre, University of Massachusetts, Boston
TITLE: The Use of Exempla in the Stratagems of Frontinus
The use of exempla has been established as an important feature in the Roman
rhetorical tradition. A number of scholars have undertaken to study the work of
Livy and Pliny for their exemplary and rhetorical value (Bradley, Keith (2010) “The
Exemplary Pliny,” in Carl Deroux, ed., Studies in Latin Literature and Roman History
XV. Éditions Latomus. 384-422; Chaplain, Jane D. Livy’s Exemplary History. New
— 10 —

York: Oxford University press, 2000.) Pliny and Livy were not alone in their use of
exempla. Plutarch’s entire corpus was built on the notion of providing them. While
the study of rhetoric in ancient historiography is quite extensive, little attention has
been paid to the Stratagems of Frontinus. Although tempting as it may be to dismiss
the work as little more than an instruction manual, it is important to place the work
in its rhetorical and historiographical context. This paper argues that Frontinus, a
contemporary of both Plutarch and Pliny, is coming from the standard Roman rhetorical tradition, purposes to provide exempla for aspiring Roman generals to follow.
In this vein, he uses sources that seek to do the same, namely Livy and Plutarch, and
even the poet Ennius, ahead of more narrative-based sources such as Polybius.
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NAME: Kathleen Braden, Grey Fox Tutors
TITLE: The etymolgy and accompanying history of chemical terms from Ancient
Times to the Present
I will begin with the adjectives for taste, progress to the etymology of basic chemical
terms, and from there to the elements in the periodic table and various other particles which have been discovered in recent times. The basic divisions of the elements
are geography, discoverers, mythology, Latin and Greek, and astronomy. There are
some anecdotes for the squabbles in naming that are truly human and humorous
and interesting. I will allude to fatalities when available. One has to wonder how we
learned various items are fatal.
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NAME: Ruth Breindel, retired
TITLE: The Zacchia Project: translating a virgin text
Paulo Zacchia, an Italian doctor to the Pope in the 17th century, was a forensic doctor who wrote extensively about his cases. His works have not been translated into
English, and the project, run by Queens University in Canada, gives out his Consilia
— 11 —

(consultations) to interested people to translate. It’s Neo-Latin, in a printed manuscript form which is not easy to read, but it’s fascinating. This workshop will explain
how we (Ruth Breindel, teacher, and Bella Colucci, student) went about translating
a Consilium: our problems, successes and failures. At the end we will give everyone a
packet with the Consilium we worked on and ideas for a unit on this most fascinating man and subject.
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NAME: Christopher Buczek, Cathedral Preparatory School
TITLE: Viva Voce: Implementing a Comprehensible Input Latin Program
Several Latin teachers have begun to adapt the Comprehensible Input theory of
second language acquisition into their teaching. These teachers have had several
successes and several obstacles along the way, as it differs considerably from traditional pedagogical methods. This discussion will include a panel of teachers who are
at various stages of Comprehensible Input implementation, and will document the
strengths and weaknesses they have encountered. Anyone in attendance is free to
join the conversation by asking questions to the panel and sharing their insights on
this theory.
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NAME: Sara Cain, Monomoy Regional Middle School
TITLE: Effective Assessments: 5 Ways
Do you or your students feel anxious when the word ‘assessment’ is uttered? For the
active Latin classroom, assessments are a gray area … but they should be the most
exciting piece of the curriculum! This session serves up assessments 5 ways, each of
which lets students show off what they know while using the language.

— 12 —

e



f

NAME: Erin Cummins, Ursuline Academy
TITLE: Culture Projects for the Latin Classroom:
From Middle School to A.P.
Many Latin teachers may be looking for ideas of creative ways to teach classical
culture. In this workshop, I will present a variety of projects and activities I have
assigned my own students, such as a toga fashion show, a simulation of a Roman
funeral, and an army training day. These activities allow students to shine in a variety
of ways, from the artistic and musical, to creative writing, to the use of online apps
and other tools. After showing the attendees examples of assignments, rubrics, and
finished products, I hope that other participants will share their own ideas and activities so that we may all learn from each other.
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NAME: Susan Curry, University of New Hampshire
TITLE: Gods on Stage: Rethinking (and Reembracing?) the Deus ex Machina
The Greeks themselves were critical of the appearance of a god on stage, the “god
from the machine,” who set conflicts to right. However, it is my contention that
Aristotle and other critics of this “clunky” solution to “irresoluble” dramatic conflicts
were wrong to judge the deus ex machina so harshly. I suggest that we have greatly underestimated the information conveyed by the deus ex machina, in Sophocles’
Philoctetes especially, but also in the plays of Euripides. Although recent studies of
tragedy have emphasized its secular, i.e. civic, importance, I aim to rethink and even
reembrace the sacred aspects of Greek tragedy, in particular, the appearance of gods
on stage. Is it possible for us to reimagine the response a spectator at the City Dionysia might have to seeing a “god” on stage? Did the actor playing a god have an experience of divinity while performing? What does the deus ex machina tell us about
human limitations and the private religious experiences of a spectator?
Using the appearance of Herakles at the end of the Philoctetes as a case study and
— 13 —

comparing the function of gods in tragedy with mythological accounts of epiphanies, the role of gods in the dramatization of ancient Indian epics, as well as more
modern attempts to depict divinity on stage, such as Bertolt Brecht’s The Good Person
of Szechwan and Philip Glass’ Satyagraha, I argue that the deus ex machina has never
been a facile solution to the tragic situations in which human beings find themselves. Rather, the deus ex machina in ancient Greek drama delineates the possible
solutions human beings can reach in their attempts to resolve their problems and
provides us with a foundation from which to reimagine the “sacred” experiences of
ancient Greek spectators who came face-to-face with the divine.
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NAME: Jocelyn Demuth, Marlborough Public Schools
TITLE: Six Classroom Activities That Work When You Just Can’t
Six activities that instruct at multiple levels when you just can’t: can’t perform, can’t
plan, or plain just can’t come up with a single, solitary thing to do tomorrow. Classroom management strategies to help keep your sanity and your class on an even keel
will also be discussed.
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NAME: Alexandria DeSio, University of Massachusetts, Boston
TITLE: Hearing Horace: Sound and Rhythm in Horatian Lyric
Despite being nearly as prominent in the Odes as Horace’s favorite meter, the Alcaic, the Asclepiadean receives relatively little attention, taking a backseat to both of
its Lyric brothers. This paper will evaluate and analyze the neglected Asclepiadean
meter in Horace’s Odes, as well as its juxtaposition to the more popular Alcaic and
Sapphic.
There are three different ways in which the grammatici Latini, ancient grammarians of the first few centuries AD, break the Asclepiadean line into compo— 14 —

nent parts. As with the descriptions that the grammarians give for the Alcaic and
Sapphic, each proposed division presents a different perspective on the same line,
particularly with respect to the consequential ictus patterns. With these variations
in mind, I will explore the ways Horace so skillfully manipulated a fixed meter into
feeling less predictable, specifically his arrangement of word shapes within the lines
and the resulting accent-ictus relationship. Finally, I will compare these observations
to those of the Alcaic and Sapphic poems in an effort to demonstrate how, although
the Asclepiadean has an inherently different feel with its higher frequency of short
syllables compared to the other lyric meters, to an ancient Roman, it would not have
felt so entirely different.
My discussion will begin with an analysis of the Asclepiadeans – all five variations – through the eyes of the grammatici Latini, as well as a statistical look at word
shape distribution. This will be the basis for comparison to the Alcaic and Sapphic
stanzas. I will conclude with an intensive look at one of Horace’s Asclepiadeans.
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NAME: Harriet Fertik, University of New Hampshire
TITLE: Speaking Truth to Power: Spaces for Citizens in Cicero’s Pro Marcello and
W.E.B. Du Bois’ “Diuturni Silenti”
In 1924, W.E.B. Du Bois gave an address at Fisk University, a black university in
Tennessee and his alma mater, in which he berated the administration for abandoning the liberal arts and for repressing free speech among students. While African
Americans were barred from political participation in the wider society, Du Bois
sees the university as a space where students must speak and act as citizens. He
begins his speech by quoting Cicero’s Pro Marcello (46 BCE): “to my long continued
silence … this day brings an end and also a beginning of speaking according to my
former custom what I think and what I know.” I argue that, by using Pro Marcello
to frame his critique of Fisk, Du Bois defines the university as a space of resistance
to the established order.
Both Cicero and Du Bois respond to the constriction and disruption of spaces
for political discourse. For Cicero, the Senate is the most important space in political
life, but Caesar’s rise has compromised the Senate’s traditional role. Although Cice— 15 —

ro praises Caesar for pardoning his opponents in the civil war, the oration reveals the
ways that autocratic regimes limit and restrict speech. Cicero’s fulsome acclaim of
Caesar has been interpreted as a veiled attack against him, but in his speech Cicero
must nevertheless be mindful of the dictator’s exceptional authority. Just as Cicero
reckons with the new reality of the Senate, Du Bois confronts a university leadership
that has sought to quell speech and debate. Du Bois, however, explicitly criticizes
those in power in a way that Cicero did not. In Du Bois’ rendition of Pro Marcello,
he insists that the university administration renounce the role of Caesar, and he
demands that the university remain the place where students learn to be citizens.

e



f

NAME: Samuel Findley, Pennsylvania State University, Altoona
TITLE: Genocide and Julius Caesar
In contemporary genocide studies of the modern world often make a controversial
assertion: there is a difference between modern genocide and pre-modern, with the
massacre of the Herero people of Namibia forming a terminus ante quem non for
the modern sort. Modern genocide is characterized by the particular interactions
between state, citizen, and the massacred group in colonial contexts. Ben Kiernan,
however, in his 2007 book Blood and soil: a world history of genocide from Sparta to
Darfur, extends the definition of genocide back to antiquity. While his extension of
the term is not un-problematic, for him and other scholars like him the commonalities between ancient mass-killings and modern genocide far outweigh the differences. In this paper, I would like first to build a definition of ancient Mediterranean
genocide by reference to such mass-killings as Spartans at Messenia, Athenian at
Melos, and Israelites at Ai. Primarily, though, I will analyze Julius Caesar’s treatment of the Gauls. We have in it a general’s own account of his campaign, just as
we have Von Trotha’s commands and accounts of his campaign against the Herero
and Namaqua. Were Caesar’s Gallic Wars genocidal (yes), and, if so, how similar was
the outlook upon the campaign from the perspective of the ancient and the modern
general? What does it do to extend the modern definition of genocide back into
history, to both the definition and our picture of history?

— 16 —
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NAME: Robin Greene, Providence College
TITLE: Singing Wonders: The Literary and Social Contexts of
Poetic Paradoxography
Traditional opinion has long dismissed paradoxography—prose collections of
reports on natural and cultural “wonders”—as a secondary, “parasitic” genre that
amounts to little more than a footnote in the history of ancient literature and science. Although interest in and respect for paradoxography has gradually increased
since the 1990s, much remains unknown. In this paper, I consider paradoxography’s
relationship with poetry so as to elucidate the quality of paradoxographers’ engagement with literary sources beyond the standard historical and scientific texts and to
contextualize paradoxography within popular social traditions.
In the first section of the paper, I detail how and to what ends paradoxographers, ps.-Antigonus in particular, augment or replace the reports of prose authorities with poetic citations. As I show, paradoxographers’ treatment of poetry transcends source citation as it reveals the compilers engaging in literary interpretation
and criticism. In some cases, the actual phenomenon being described is relegated to
the background as the paradoxographer instead focuses on, for example, representing poets like Homer as themselves participating in the paradoxographic tradition
so that the true “wonder” is located in that poet’s relationship with the marvelous.
Poetry that engages with or recalls paradoxographic texts also offers clues that help
answer abiding questions about the origins and purposes of paradoxography. The
second section of my paper examines examples of such poetry (e.g. Philostephanus,
Posidippus’ lithika) to support Irene Pajón Leyra’s recent theory (2011) that paradoxography has intimate ties with symposia, the ideal crossroads for popular culture
and literature, science, and philosophy. The typically informal tone and often implied sympotic context of “paradoxographic” poetry reflects the actual significance of
wonder-telling in contemporary symposia, and in so doing reminds us that, “parasitic” though paradoxography may be, the collection and sharing of reports on wonders
was a vibrant part of Greek intellectual and popular culture.

— 17 —
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NAME: Peter Kotiuga, Indiana University, Bloomington
TITLE: Forever Alone: Petronius’ Encolpius in Lucan’s Fractured Rome
The narrator of Petronius’ Satyricon, Encolpius, is a misanthropic letch: even Petronius’ audience of well-educated Romans would have found it hard to connect with
this ex-gladiatorial devotee of Priapus. This paper traces the social disconnect found
in Petronius’ Satyricon from Lucan’s Bellum Civile. Matthew Roller (1996) argues
that Lucan perceived that the community of Romans never healed after Caesar’s
Civil War. Although Caesar writes as if he had reunited a broken Rome, Lucan’s
epic implies no such reconciliation: the “alienating view,” which casts one’s opponent
as a hostis, pervaded from Caesar’s and Pompey’s armies into society permanently
(Roller 327). Likewise we see in Petronius a culture that is more concerned with
personal connections to power than the Roman community as a whole. This comes
through both in the “Cena Trimalchionis” and the “Eumolpus.” In the “Cena,” Trimalchio’s and Fortunata’s behavior creates a sense of alienation with Encolpius and
the audience: Fortunata dancing the cordax, Trimalchio’s description of his gravestone, and the discussion among the guests both disgust Encolpius and are actions
which no reader of Petronius would wish to emulate. By satirizing these freedmen
and women, Petronius reinforces the division among Roman elites. Afterward, but
before he meets Eumolpus, Encolpius childishly laments Giton’s decision to leave
him, spending so much time with his personal emotions that he inhibits any real
emotional connection with those around him. Moreover, he focuses his social interactions toward gaining an advantage more than communication. Our narrator
appears as flawed as the many and extreme characters he ridicules, becoming himself
as much a caricature as they are. The emotional distance which Encolpius maintains
between himself and others in the Satyricon comes from the same distance that
Lucan’s alienating characters create between themselves and their fellow (but now
inimical) Romans.
Roller, Matthew B. “Ethical Contradiction and the Fractured Community in
Lucan’s ‘Bellum Civile,’”Classical Antiquity 15.2 (1996): 319-374.
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NAME: Maureen Lamb, Westminster School
TITLE: Verba Discenda: Effective Ways to Teach and Assess Vocabulary
This workshop will cover effective ways to teach and assess vocabulary through a
variety of activities and assessments. Some of the activities and games covered will
include a word wall, Pictionary, cartoons, Simon Says, the ‘what are you doing’ game,
synonym/antonym game, Taboo, true and false, dinner party, and a vocabulary tour.
Some of the assessment and review tools covered will be Quizlet, Kahoot, assessment in context, and assessment with pictures. Examples will be given in Latin.
Participants will be given a chance to practice many of these activities and come
away with examples of these activities and types of assessments.

e



f

NAME: Emily Landau, Eaglebrook School
TITLE: Has litteras gallina scripsit: Fun with Roman handwriting
For many of us, the phrase “ancient Roman writing” conjures up the image of austere, clean, square capitals inscribed into marble. And while that is certainly an aspect of written Latin, it’s an incomplete portrait. In their daily lives, literate Romans
wrote using a form of script that looks quite alien to the modern viewer. In this
workshop, I aim to introduce middle and high school high school teachers to the
fascinating world of ancient Roman penmanship. Topics covered will include the
history of Roman handwriting, the alphabet, writing methods, spacing, and diacritics. We will conclude with a group activity where we practice writing Latin in the
old Roman cursive style.
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NAME: Eleanor Leach, Indiana University, Bloomington
TITLE: Dear Dolabella: Att. 14.17A and Fam. 9.14: A Notable Duplication in
Cicero’s Letter Books
This paper explores an unusual occurrence in Cicero’s two major books of letters, the
repetition verbatim in Att. 14.17A and Fam. 9.14. of a letter written to Dolabella in
May 44, thus roughly two months after Caesar’s assassination. Here Cicero expresses fulsome congratulations on Dolabella’s recent initiative in dismantling a public
memorial to Caesar in the Roman Forum, while preempting his personal share in
the glory as moral inspiration. In the make-up of Familiares 9, Letter 14 concludes
a cluster of six addressing Dolabella, but is not, White rightly observes, formally
part of the sequence. For its presence in this position, editorial selection is doubtless
responsible. Although Cicero himself would hardly have anticipated this post-mortem selection, much less have imagined what a 21st century reader juxtaposing the
collections on her desk would have made of the duplication, he surely had something
to prove by enclosing the text of the letter as well as by writing its original. Just as his
purposes in the two gestures differed, so the letter itself plays different roles in two
disparate narratives of his relationships with his one-time son-in-law, his daughter
Tullia’s ultimately divorced husband. Viewing these narratives side-by-side offers an
exemplary demonstration of ways in which context shapes the meaning of a letter.
Reading the Atticus letters may prompt us to question why Cicero would want
to be writing to Dolabella who had given him as reluctant father-in-law nothing
but trouble since receiving news of Tullia’s engagement while finishing his term as
Cilician pro-consular governor. Flanking the Dolabella cluster in Book 9 are letters
to two valued associates, the scholarly polymath Terentius Varro and the companionable humorist Papirius Paetus of Campania. Consequently one wonders why his
editor would position this ambivalent correspondence between that of two valued
friends.
P. White Cicero in Letters: Epistolary Relations in the Late Republic. Oxford:
Oxford Univeristy Press, 2010.
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NAME: Daniel Libatique, Boston University
TITLE: Facundum faciebat amor: The Absence of Tereus’ Direct Speech in
Ovid’s Metamorphoses 6
In this paper, I examine Ovid’s Philomela narrative (Met. 6.424-674) and analyze
the surprising absence of direct speech attributed to Tereus, despite numerous references to his vocality and eloquence throughout the narrative (e.g., facundum faciebat
amor, “Love made him eloquent,” 469). While he acts as the agent of many verbs of
speech which take direct objects, introduce indirect speech or questions, or serve as
speech acts, he speaks directly only twice (513, 652) and each time for less than one
line of hexameter. This absence of a voice stands in stark contrast to the impassioned
monologue of Philomela (533-548) and soliloquy of Procne (611-635). His relative
silence is further brought into relief by the overt presence of the narrator, who amplifies his control over Tereus’ characterization through detailed description of his
thought processes and dreams and constant parenthetical comments and direct addresses to the audience.
I argue that the poet’s overt manipulation of the direct speech (or lack thereof )
of the characters in this narrative may illustrate his artistic anxiety over a new environment of poetic production under the burgeoning principate. Poets in this era are
becoming increasingly aware of the disparity of power between the princeps and the
other Roman nobles, one in which speech and artistic production are increasingly
important tools used to craft or combat an ideology, to grant or withhold agency. In
the face of increasing constraint, Ovid uses his portrayal of Tereus and Philomela
in particular to assert his own agency; he draws attention to his careful control
over Tereus’ speech and characterization, and he depicts Philomela as an analogue
to himself through her ability to communicate through art despite the efforts of a
tyrant to silence her.
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NAME: Stephanie Lindeborg, Boston Latin Academy and the Homer Multitext
project
TITLE: Bringing Manuscripts into the Classroom
Stephanie Lindeborg, Neel Smith, and Timothy Joseph
This workshop will introduce educators to using digital resources for studying manuscripts in their Latin classes.
Part one will briefly survey the wealth of currently available material and some
of the research projects engaging collaborators at the secondary school level.
During the second portion of the workshop, participants will engage in three
hands-on activities that they can immediately apply in their classrooms. These activities are designed for a range of students from beginners to advanced students.
Participants will learn how to teach their students about paleography and reading a
Latin manuscript in a lesson designed for beginning Latin students (but appropriate
for all levels). A second activity, designed for students at the end of first or beginning
of second year, will look at reading a passage from a manuscript either at sight or as
part of an active Latin classroom. The third activity will look at how to use manuscripts in advanced classes such as AP courses to engage with the text further and
think about how a single edition of a text is created. These activities will use specific
example texts and manuscripts, but participants will learn how to adapt them to the
needs of their curriculum.
The final portion of the workshop will consider some consequences of using
these digital resources in the classroom. We will illustrate how digital learning methods can inspire a new generation of classicists, and captivate students who might not
imagine that Classics mixes with Computer Science. The workshop will conclude
with the public announcement of a new program planned to publish contributions
from secondary school students and teachers in Holy Cross’ digital institutional
repository.
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NAME: Victoria Miklosky, College Board
TITLE: Assessment in the AP Classroom
The AP classroom demands a rigorous and varied approach to assessments because
students must excel in a host of skills to prove their understanding, from literal
translation to literary analysis. Devising an assessment strategy which ensures that
students receive adequate training and feedback regarding their performance is
the focus of this session. Including a complete survey of the assessment models of
MA-area Latin teachers participating in the College Board’s AP Latin reading, the
session will cover not only assessments based on the two curriculum authors Vergil
and Caesar, but also the creation of assessments intended to be used to familiarize
students with sight authors and provide feedback on their performance of this often
under-addressed skill.
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NAME: Nicholas Newman, University of Zurich; Northeast Catholic College;
Kearsarge Regional High School
TITLE: Epic Ambiguities in the Underworld of Lucian’s Verae Historiae
Lucian VH I.1: “the chief of these and the teacher of this nonsense is Homer’s Odysseus, who told those in the household of Alcinous about the enslavement of the
winds, the Cyclops, the other savage peoples, the many-headed beasts and the metamorphoses of his companions through magical potions.”
Lucian’s Verae Historiae are nothing but lies, at least so he tells us. These lies are
less to be condemned, however, since he admits to lying. It is those authors who never admit that their works are lies who are worse. It is interesting, then, that the very
episodes from the Odyssey mentioned by Lucian are especially galling; the storm,
the Cyclops, cannibals, savage peoples, many-headed beasts and the transformation
of the crew could very well be describing the voyage of Lucian rather than that of
Odysseus. This opening is emblematic of such a close association that Lucian creates
between himself and Odysseus that he, according to Silvio Bär, turns himself into a
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new Homer. Marine Bois, in a recent dissertation, goes a step further and discusses
the ways in which Lucian makes himself into, not only a new Homer, but a new
Odysseus through intertextual play on the Odyssey, not only in the Verae Historiae,
but in all of his works.
This paper hopes to add to the discussion concerning the intertextual relationship between Lucian and Odysseus by examining the Underworld scene in Lucian’s
Verae Historiae for instances in which Lucian alludes to Homer’s Iliad; these scenes
create an allusion instead to the Odyssey - for example the battle of the dead heroes
and the eloping of Helen and Kinyras. By looking at these scenes, the hope is to
better understand the way in which Lucian keeps the focus of the text on the person
of Odysseus, and so put himself forward not only as a new Odysseus, but a better
Odysseus.
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NAME: Mark Pearsall, Glastonbury High School
TITLE: Teaching Culture in the CI Classroom
More and more teachers recognize the importance of using Comprehensible Input
in their classes to help students maximize their acquisition of Latin and Ancient
Greek. While great progress is being made and teachers are developing better techniques to employ with their students, some teachers struggle with maintaining focus
on the practice of teaching Roman and Greek culture. This workshop will show
teachers how to use CI techniques with a curriculum that is culture driven. The
presenter will discuss curriculum design briefly and then share examples of units and
lesson plans. There will also be sample classroom activities and readings that use CI
techniques provided. Finally, participants will have a chance to work on developing
their own culture-based CI curriculum plans.
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NAME: Lance Piantaggini, Amherst-Pelham Regional High School
TITLE: Storyasking Basics
Storyasking, made popular by Blaine Ray’s TPRS method, is a powerful activity in
which students co-create a class story to use as a text for reading and other activities
later. The teacher’s role is to ask questions that generate story details driven by student-centered interests and their imagination.
This workshop will include a demo of Storyasking, a presentation of the basics,
and allow for participants to hone their own Storyasking skills in small groups.
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NAME: MaryAnn Placheril, Saint Stephen’s Episcopal School
TITLE: Prayer and Submission in Apuleius’ Metamorphoses
The standard interpretation of Apuleius’ Metamorphoses is that of a cautionary tale
warning the reader of the dangers of curiositas. But generally not considered is that
the novel encourages the reader to good behavior. What behavior, then, would the
novel encourage? The behavior that can produce positive results the same way curiositas produces negative ones: prayer, devotion, supplication. But begging alone does
not suffice. Not only must one ask, they must also be willing to accept whatever outcome may come. This paper will examine characters whose prayer and submission to
a higher power leads them to right action and ultimately enlightenment.
The paper will begin by comparing Psyche’s father praying for a husband for her
and Psyche herself begging Cupid to let her see her sisters. Though both use precibus,
the father submits completely to the will of the gods, while Psyche imposes her own
(4.32; 5.6). The outcomes of their situations differ likewise. This analysis continues by
considering Psyche’s actions and the gods’ responses through Psyche’s interactions
with Cupid, Ceres, Juno, and Venus. The paper will conclude with a consideration of
the deep devotion that finally allows Lucius to return to human form.
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NAME: Paul Properzio, Boston Latin Academy (retired)
TITLE: Euripides’ Hippolytus and Racine’s Phèdre:
Two Dramatists Confront Forbidden Love
About two thousand years separate Euripides and Racine. Though Racine claimed
that he imitated only Euripides and Sophocles, he owed much to his contemporaries. Hippolytus is one of the most provocative Greek tragedies and Phaedra is
one of the most pitiful tragic heroines. Phèdre represents the classic tradition of
the 17th-century French stage. The vast storehouse of the Greek myths became the
source of countless plots and themes. In Euripides’ play, Phaedra is a super-sexed,
young matron whose passions led to her suicide, the death of her beloved, and the
grief of her husband. This 15-minute paper will look at how each playwright portrays
his tragic heroine.
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NAME: Geoffrey Revard, Saint Stephen’s Episcopal School
TITLE: Profiles in Courage and Cowardice in Caesar’s Bellum Gallicum 5
In Book 5 of the Bellum Gallicum, Caesar takes great care in his narrative of the revolt of Ambiorix to present in great detail the disastrous choices of the commanders
Quintus Titureius Sabinus and Lucius Aurunculeius Cotta. By the time Caesar has
finished the tale of this Roman disaster, the reader has clear profiles of both the
courage and cowardice of these leaders, a narrative that Caesar would have needed
to take great pains to discover and piece together. This paper will examine closely the
manner in which Caesar displays the courage and cowardice of Cotta and Titurius
and how it suggests that it is not only personal cowardice but also a divided leadership that destroyed more than a legion of Romans. This close analysis will then be
compared with the success of Quintus Cicero’s unified command against a similar
attack and also with an analysis of the celebrated rivalry between the two centurions,
Vorenus and Pullo. Finally, the paper will conclude with some suggestions on why
Caesar chose to include these stories of courage and cowardice and how he could be
using them as exempla for the political audience in Rome.
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NAME: Ken Rothwell, University of Massachusetts, Boston
TITLE: The Body, Gender, and Anatomy in Aristophanic Comedy
On almost any page of Aristophanes a reader will find a remark about human anatomy that can make a modern audience cringe. Scholars such as Foley (2000) and
Worman (2008) noted the prominence of the alimentary canal: ingestion, digestion
and evacuation.
I would like to build on their insights and, by comparing the bodies of tragedy
and Hippocrates, offer a broader picture.
Outside of the alimentary canal, notably few other internal parts of the body
are acknowledged. For example: (a) Aristophanes never mentions the liver, hepar,
which in tragedy is the organ of life. (b) The only time in Aristophanes where the
location of an organ of the body is mentioned is paratragic (Frogs 482). (c) There is
no evidence of the theory of the humors in Aristophanic comedy. An important
consequence is that there are no hidden, interior spaces so crucial to the daemonic
powers of tragedy (Holmes 2010).
The exterior of the body is emphasized instead. Not once in Aristophanes is
anyone stabbed; no skin is punctured. By contrast, we do find external beating. Zimmermann (1992) noticed that of possible allusions to Hippocrates in Aristophanes,
the largest category entailed two treatises: On Fractures and On Joints, neither of
which involves incisions.
This externalized body explains a curious motif: the women whose bodies were
inscribed with maps. The best example is Reconciliation, brought out as a naked
woman (Lysistrata 1162-72). The surfaces of the body, not interior spaces, count.
Moreover in tragedy, to judge from vases, the body is covered by heavy garments.
The comic costume, by contrast, is famous for its relative lack of covering. The surface of the body is open to inspection.
Paradoxically, the anti-heroic, flimsily costumed body of comedy better avoids
physical or daemonic invasion.
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NAME: Lindsay Sears-Tam, Greenwich Academy
TITLE: Lepidi Novi Libelli: Teaching Novellas with Comprehensible Input
After a brief account of how I transitioned all of my classes (Latin 2 through AP)
from a traditional textbook-based, grammar-translation curriculum to an untextbooked, Comprehensible Input based approach, I will lead workshop participants
through the in-class process I use when teaching a novella. Techniques discussed
will include ways to introduce new vocabulary, story listening, sustained silent reading, Latin discussion of the text, personalized question and answer, and various consolidation and review activities. I will also offer some assessment strategies that can
easily be integrated into a novella-based unit. Participants will leave with a concrete
plan for teaching any extended Latin text using a communicative approach and specific, low-prep activities that can be brought into the classroom immediately.
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NAME: Aaron Seider, College of the Holy Cross
TITLE: Cracks in the Foundation: Remembering Marcellus in the Poetry
and Landscape of Augustan Rome
Jan Assmann notes the unique position enjoyed by those who found a new community: at the same time as they experience their community’s foundation, they
have the power to communicate these events as memories in the future. Citizens of
Augustan Rome occupied just such a space, although it was attended by remarkable
complexities. Along with uncertainty about the nature of this new foundation, not
every member of that community had the will or ability to transform their individual recollections into a social memory. Augustus, though, possessed both the desire
and power to foster a standardized commemoration of the past, and Rome’s poets
likewise interjected their own voices within this larger conversation as well.
In this paper, I explore the dialogue between princeps and poets regarding the
death of Marcus Claudius Marcellus, Augustus’ nephew, son-in-law, and potential
heir. Playing out in landscape and poetry, their commemorations reveal how a trau— 28 —

matic loss can be integrated within a successful narrative, even as they raise questions about memory’s capacity to encompass a death and demarcate a beginning.
Memorialized by the emperor through burial in Augustus’ Mausoleum, the dedication of a theater in his name, and inclusion amongst the Augustan Forum’s summi
viri, Marcellus is set within a standardized memory that includes the triumphant
stories of Rome’s ancestors and Augustus’ family. In Propertius, Horace, and Vergil’s verses, though, Marcellus’ death resists the centripetal pull of a comprehensible
social memory. Instead, fractures radiate outward from their commemorations. By
blurring Marcellus’ identity with that of his eponymous ancestor and focusing as
much on the lost future as on past glories, the poets call into doubt memory’s ability
to capture Marcellus’ singularity and to confer a stable meaning both on his death
and on Augustus’ new foundation itself.
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NAME: Nancy Shumate, Smith College
TITLE: Not Beyond Anger: Saeva Indignatio and Juvenal’s Egyptians
An established strain of Juvenal criticism sees a distinction between the tone of the
earlier poems, especially Satires 1-6 with their signature indignatio, and later ones,
which are taken as repudiating ira in favor of detachment or humanitarian sympathy.
But others have seen Satire 15 in particular as a return to ira, in the form of Juvenal’s real indignation at the crimes of the Egyptians, or the destructive anger of the
Egyptians themselves.
McKim approaches ira in 15 from another angle, arguing that the “tirade is
a tissue of hysterical racism, stupid morbidity, and smug self-congratulation.” This
comment provides a key to situating the anger of Satire 15, because it is also a perfect
description of Juvenal’s most famous angry character, Umbricius in Satire 3. I argue
that the speaker of Satire 15 is a carefully worked out reprise of that earlier nativist/
xenophobe, transposed from the domestic to the provincial sphere. His rhetorical
strategies for vilifying out-groups closely track those of Umbricius, and negative
characterization undermines the pronouncements of both. The patina of civility in
15 is strained at every turn; it is as if Umbricius has been transplanted to another
context and is posing as cosmopolitan, with only superficial success.
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Linking Satires 3 and 15 in this way allows us to include 15 in the set of 1, 3, 6, and
possibly 9, all of which articulate prototypes of what we might now call nationalist,
colonialist, misogynist, and homophobic discourse, while illustrating the cross-currents among them. Here anger is explored or revealed (depending on one’s degree
of acceptance of persona theory) not just as a literary construct or an abstract philosophical issue, but as a driver of real ideological formations.
McKim, Richard. “Philosophers and Cannibals: Juvenal’s Fifteenth Satire.”
Phoenix 40 (1986): 58-71.
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NAME: Roger Travis, University of Connecticut
TITLE: Socrates, the game-based teacher
Socrates was a gamer. He and his fellow Athenians played the stories of Achilles
and Odysseus every time they heard them, because we always play adventure stories,
whether we hear them or read them or watch them, and whether we have explicit,
if very limited, control over some portion of the story or not. (Remember that every
choice you can make in a digital game is programmed into that game’s software, and
remember that every choice you can make even in a tabletop role-playing game must
fall within the rules.) If it works better, though, simply imagine young Socrates and
his friends playing Achilles, playing Odysseus. At the end of his life, those games
became even more interactive, as he decided to become a new Achilles.
Plato writes Socrates, indeed, as delivering an incredible story about all this:
the famous allegory of the cave. Socrates introduces the allegory as being a story
about “education and the lack of education.” The prisoners chained to their benches
do something that readers often overlook: they interact with the shadows on the
wall. They win prizes for predicting which shadow will come next, and in what order
the shadows come. They’re all gamers, playing the worst game ever.
It’s quite a bit like school, actually.
Socrates and Plato tell us that though the interactive narratives of the Iliad and
the Odyssey represent an educational technology so powerful that it can “educate”
people chained to a bench in a cave to feel good about their imprisonment, we can
leverage the very same affordances in the service of much better education. Plato’s
solution is, in fact, his dialogues themselves—a new game and a new way to play.
My paper briefly suggests how we can follow his example by studying videogames.
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NAME: Emma Vanderpool, Monmouth College
TITLE: The Aeneid and Social Network Analysis
In the summer of 2012, popular media made note of Pádraig Mac Carron and Ralph
Kenna’s article, “Universal Properties of Mythological Networks,” and news of new
literary evidence of the plausibility of Homer’s Iliad quickly spread. This claim to
plausibility was based not on archaeological evidence but on social network analysis
(i.e. the quantitative study of social relations between a set of actors). Such techniques have been used to reevaluate Homer’s Iliad and Odyssey, Greek tragedy, Cicero’s letters, and the relationships of Alexander the Great; however, current studies
have neglected Vergil’s Aeneid.
In this paper, I develop four different social networks from Vergil’s Aeneid. Static and dynamic conversational networks examine relationships between characters
based on dialogue. Static and dynamic co-occurrence networks examine relationships based on the simultaneous appearance of two characters in a scene. The static
networks provide a look at the Aeneid in its entirety. The dynamic networks look at
the individual books of the Aeneid and the various roles that a character may play at
different points in the narrative. I argue that the mathematical calculations involved
with the generation of these networks and the accompanying visual representations
can provide a more quantitative perspective on the Aeneid as well as on Classical literature as a whole. Combined with the qualitative, close reading of Gilbert Highet,
these two approaches can provide a more holistic Aeneid. Moreover, I argue that the
“small-world” characteristics of these networks suggest that Vergil’s narrative mirrors real-world networks in a way that effectively moves his audience.
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NAME: Bryan Whitchurch, Fordham University
TITLE: The Casper Grasperger Latin translation of Theognis in
16th century Nuremberg
The earliest published Latin translations of Theognis in the 16th century emerged
from a more than century old context in which there was an intense interest throughout Europe in Greek texts among scholars, clergy, and elite families alike. The more
Greek that one could claim to have read and the more prominent Greek scholars
one supported, all the better. In Nuremberg, this environment led Casper Grasperger to produce the first Latin elegiac verse translation of the Theognidea in 1562. After
some introduction to the trends in 15th – 16th Greek to Latin translation and a brief
refresher on Theognis of Megara, this paper assesses how Grasperger transforms the
original text through the process of translation.
Among the more significant of these transformations are the nearly 450 lines
which Grasperger adds to the text in his translation. This paper argues that the additional lines are a result of Grasperger’s perception of Theognis as a single author
and his desire to render a cohesive, readable text for his patron. The most interesting
transformations, however, surface when considering the broader cultural context of
Nuremberg which shaped the way he rendered the text. The pagan gods of Theognis
are transformed into a single omnipotent God, while Theognis at some junctures in
the text is cast as a proto-Lutheran. Even more radically, male homoeroticism is reconfigured entirely to heteronormative sexuality, a metamorphosis most likely driven by a contemporaneous decree in the Holy Roman Empire which had declared
sodomy a capital offence. The final section of the paper offers potential explanations
for why the predecessors to Grasperger’s translation surprisingly do not engage in
such a radical reconfiguration of male homoeroticism.
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NAME: Edward Zarrow, Westwood High School
TITLE: Strategies for Successful Storytelling
Whether you operate a traditional Latin classroom or are an expert at Comprehensible Input, participants in this session will come away with strategies for being
successful storytellers in the classroom and for creating an environment in which
students are motivated and have ownership of the language. Possible topics will
include: how to spice up the material in a textbook, how to personalize stories, how
to shelter vocabulary rather than grammar, how to use supporting images effectively,
and how to capitalize on student interest.
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NAME: Susan Zoller, Spaulding High School
TITLE: Speculating about Sperlonga: Connections to the Aeneid and the Odyssey
We will explore the beautiful site of Sperlonga in southern Italy. There is much
fascination and speculation about it as the luxurious villa of Tiberius. In addition,
there is speculation about Polyphemus, who was a favorite for the emperor Tiberius.
Were the archeological remnants of Polyphemus found there more connected to
the representation of Polyphemus in the Aeneid or in the Odyssey? Fascination with
Polyphemus is evident in every student of the classics. And Tiberius with his love
for beautiful villas, the ocean, and mythology shared that fascination.
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B O O K

R E V I E W S

James Franklin Johnson,
Acts of Compassion in Greek Tragic Drama.
Norman, OK: University of Oklahoma Press, 2016. Pp. 316. Cloth
(ISBN 978-0-8061-5166-3) $34.95.
This study examines the workings of compassion—Johnson’s preferred translation
of Greek terms such as eleos and oiktos because it suggests equality, as opposed to
condescension, between the participants— in the Iliad and tragedy.
Archaic and classical Greece have traditionally been associated with harsh values: vendetta justice, helping friends and harming enemies. De Romilly sketched
out fresh terrain with La Douceur dans la Pensée Grecque (Paris, 1979), and since then
the ancient emotions have been the subject of wide-ranging cross-disciplinary studies such as Braund and Most’s edited Ancient Anger: Perspectives from Homer to Galen (Cambridge, 2004), Harris’s Restraining Rage (New York, 2004), and Konstan’s
Emotions of the Ancient Greeks (Toronto, 2006, synthesizing his previous published
work). None of these titles figure in Johnson’s bibliography. He makes good use,
to be sure, of Konstan’s Pity Transformed (London, 2001), Munteanu’s Tragic Pathos (Cambridge, 2012), and a spate of recent articles, and he documents points of
scholarly agreement and divergence in the endnotes, but his readings are essentially
word-based and grounded in his chosen texts. In this respect his model resembles
older works such as Burkert’s dissertation on pity (Zum altgriechischen Mitleidsbegriff, Erlangen, 1955) and Adkins’s Merit and Responsibility (Oxford, 1960).
In the introduction Johnson announces his intention of analyzing compassion in Greek tragedy by moving forward from Homer rather than backward from
Aristotle— a sensible course, even if there proves no avoiding Aristotle in practice.
After reviewing English and Greek terminology, Johnson draws attention to the expectation or claim of reciprocal benefit that distinguishes the ancient Greek model
from modern concepts of disinterested compassion. I wonder, however, whether the
emphasis on benefit found in scenes of compassion is a rhetorical ploy designed to
cast the transaction in a hard-headed, practical light. As Johnson notes, there was
always the danger that a purely emotional response might be condemned as weak
or effeminate. Thus at the end of the Iliad Homer’s Akhilleus cares so little about
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the ransom Priam has brought with him that he immediately gives part of it back,
setting aside two cloaks and a tunic to dress Hektor’s body, but simultaneously he
insists that Patroklos should not be angry with him for returning the corpse, since
Priam’s ransom is “not unworthy” (Il. 24.594). Johnson uses his introduction to lay
additional groundwork by discussing the relationship of compassion to philia, xenia,
and aidôs, and by setting forth definitions or assumptions that he labels for future
reference as D1 through D6. D2, for example, is a “recognition of common humanity” (21) that impels or restrains compassionate action in epic and tragedy.
Chapter 1 identifies supplication as “perhaps the most conspicuous occurrence
of compassion in ancient Greece,” (25), but this claim seems problematic. First,
how does one reconcile the self-abasement signified by the conventional suppliant
posture with the “fundamental equality between the pitier and the pitied” (12) that
Johnson regards as intrinsic to eleos and oiktos? Second, supplication, as Johnson recognizes, is a ritual overseen by Zeus in his capacity of protector of suppliants; eleos
and oiktos, in contrast, depend on the secular, almost subversive sense of fellowship
forged between vulnerable mortals (as opposed to the gods, who are immune to suffering) that Johnson labels D2. Akhilleus, whom Johnson rightly identifies as setting
the pattern for subsequent depictions of eleos and oiktos, makes this point explicitly
to Priam (Il. 24. 525-26).
Chapter 2 rather perfunctorily surveys compassion in the theater, the lawcourts,
and the assembly. Here I missed engagement with de Romilly, mentioned above,
as well as with Herman’s Morality and Behaviour in Democratic Athens (Cambridge,
2006). In Chapter 3 Johnson turns to his principal task, the representation of compassion in each of the dramatists. He devotes a chapter apiece to Aischylos, Euripides, and (late) Sophokles, in that order. Johnson’s method is to narrate the action of
each play, pausing to comment on salient terms. A difficulty is that the vocabulary
of compassion is ubiquitous in tragedy; characters and events are so frequently described as pitiful that the sentiment dwindles in significance. In any case compassion, as Johnson admits, does not loom large in Aischylos. The theme is most prominent in Prometheus Bound, which he accepts as Aischylean and which departs from
the norm by depicting gods who, like mortals, are prone to “suffer and…experience
deprivation, pain, and loss” (88).
Eighteen plays of Euripides survive, with compassion a prominent theme in
many. Johnson varies his approach accordingly and in Chapter 4 focuses on selected
tragedies: the suppliant dramas Children of Herakles and Suppliants; the womenand-war tragedies Hekabe and Trojan Women, where the victorious Greeks comport
themselves with pitiless cruelty; Medea and Orestes, which feature deceptive appeals
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for compassion; and finally Herakles, where Theseus takes the initiative, unasked, to
rescue Herakles from his suicidal despair. This is the most successful discussion in
the book, attentive to context as well as vocabulary and illuminating on the dramatic
interplay between the two heroes.
With Sophokles (Chapter 5) Johnson reaches the climax of his study; the playwright, he notes, “presents the…deepest and fullest treatment of the compassion
theme” (n. 45, p. 230). He makes the odd decision to consider only the late plays at
length. That entails including Elektra (whose date is in fact uncertain), a tragedy
whose protagonist is notoriously pitiless, while giving short shrift to Aias, whose
Odysseus would seem the very model of tragic compassion. Just as oddly, Johnson introduces new labels for recurrent themes in Sophokles, even though these
themes often overlap with the system he introduced previously; for example, S.2.1.,
“compassion based on a sense of one’s common humanity” (147) appears identical
to the earlier D2. Unable to identify significant moments of compassion in Elektra,
Johnson shifts focus to discuss audience reaction to Elektra and Orestes’ implacable
murders of their kin. His discussion of Philoktetes charts the development of Neoptolemos’ compassion for Philoktetes and suggests that the latter is both justified
and sympathetic in his refusal to accompany Neoptolemos to Troy. Finally, Johnson
notes that Theseus’ compassion toward the aged, polluted Oidipous in Oidipous at
Kolonos marks him as a hero who “represented the best of Athenian qualities” (212).
Sophokles, he concludes, is the playwright who most powerfully vindicates compassion as a counterweight to “the vulnerable human condition” (214).
Johnson does not ignore the contemporary implications of his topic; he begins
by canvassing modern responses to catastrophic events, ranging from individual involvement to monetary donations to compassion fatigue, and ends with a poignant
plea for a world that would reject aggression, violence, and retribution. Seldom has
compassion seemed more necessary or been found in such short supply.
NECJ 44.1			
				

Justina Gregory
Smith College

— 36 —

Richard Tarrant,
Texts, Editors, and Readers: Methods and
Problems in Latin Textual Criticism.
Cambridge: Cambridge University Press, 2016. Pp. 200. Paper
(ISBN 978-0-521-15899-2) $28.99.
Gone are the days when textual criticism stood indisputably at the height of classical
scholarship. The field, nonetheless, remains crucial, though fewer students of classics
learn it, and fewer scholars publish in it. Texts, Editors, and Readers will surely spark
new interest and appreciation. It provides an engaging introduction to and reflection
on the field, its history, and its practice.
Tarrant begins (“Introduction”) by identifying innate challenges posed by classical textual transmission. For example, final, autograph copies of texts do not survive and, in some cases, never even existed (e.g., Vergil), or probably didn’t (e.g.,
Lucretius). Moreover, transmission has been complicated not only by scribal error
but also by two important historical transitions: the move from papyrus to codex,
and that from codex to printed text.
The challenges are thus great, but modern textual critics have welcomed them,
as Tarrant’s initial two chapters show. Chapter 1 (“Textual criticism in a post-heroic
age”) explores the work of past ‘heroic’ editors such as Lachmann, Scaliger, Heinsius,
Bentley, and Housman, whose skepticism about the received textual tradition influenced them to make brilliant, if not always convincing, conjectures. Such figures are
rare now, in our “post-heroic” age, when a more conservative approach has gained
ground. Still, no consensus exists about best practices, and Tarrant argues that the
time is ripe to reevaluate the field and its traditional assumptions. In chapter 2 (“The
rhetoric of textual criticism/textual criticism as rhetoric”), T. takes up the use of
rhetoric in textual scholarship and what it says about the critic’s task. We often find
the critic, when confronting manuscript errors, described as, e.g., “healer (error as
disease), sleuth (error as crime), judge or arbitrator between competing claimants,”
and we read critics writing about their work and the deficiencies of others in extravagant terms (31-2). Such overheated debates, however, cloud an important fact—that
it is impossible to recover an authentic original classical text. The rhetoric of textual
criticism should reflect this situation better (41).
The next three chapters focus on the process of establishing a text, though
these are not ‘how-to’ chapters. Rather they highlight the concerns and challenges
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involved at each stage. Chapter 3 (“Establishing the text: recension”) treats the tabulation of errors among manuscripts and stemmatic analysis. It presents concepts
used by editors to prefer one reading over another, the circumstances when later
manuscripts are valuable for establishing the text, and the difficulties involved when
dealing with a closed or open manuscript tradition. Tarrant considers in chapter
4 (“Establishing the text: conjecture”) how to handle readings from manuscripts
that don’t make sense—and thus the issue of conjecture. Conjectural emendation
is necessary, but the appropriate amount is a matter of debate. He advocates for
a middle course: “Responsible critical practice falls somewhere between accepting
the paradosis in all cases where it can be construed and making conjectures simply
because an alternative can be imagined, but more specific guidelines are difficult to
formulate” (78). In chapter 5 (“Establishing the text: interpolation, collaboration,
and intertextuality”), Tarrant elaborates on earlier work he has done in re-imagining
interpolation as a collaborative process between the reader and the text. The interpolator acts to make sense of the transmitted text—and not simply to try to pass off
forged lines/passages as authentic. Thus an interpolation might, for example, clarify
syntactic deficiencies or obscurities in a text (emendation and annotation), or fill in
a perceived syntactic or thematic gap in the text (interpolation) or even “an apparent
gap in [a] poetic career” (102-3), e.g., as Fraenkel viewed the pseudo-Vergilian Culex
(interpolation and intertextuality).
Thus, the critic must play an active, interpretive role to edit any text. An extreme
example, as Tarrant discusses in chapter 6 (“Textual criticism and literary criticism:
the case of Propertius”), is the text of Propertius, the most vexed in the classical
Latin tradition. Is Propertian style essentially clear or is it artistically obscure? Can
“the corruption allegedly present in the transmitted text…be accounted for by the
usual processes of transmission,” or is “the intervention of a reviser” needed (108-9)?
Each answer will affect not only the frequency of editorial conjectures but also the
freedom with which an editor might posit interpolations and transpose lines (and
even passages). Tarrant argues against those editors (e.g. Butrica and Giardina) who
seek to lessen obscurity in Propertius’ text on the assumption that obscurity does not
define his style, while he also argues that Propertius’ style is even more deliberately
elliptical than Goold and Heyworth recognize (108, 111).
Chapter 7 (“Presenting the text: the critical edition and its discontents”) examines the information presented in an apparatus criticus, focusing on the proper
“degree of selectivity” and “criteria of selection” (129). “Maximalist” critics provide a
fuller representation of manuscript readings and editorial conjectures (and potential
classical evidence in support), regardless of their specific relevance for the estab— 38 —

lishment of the given text, while “minimalists” favor a more economical apparatus
with only those manuscript readings that reasonably influence the establishment of
a text. Tarrant clearly falls in the latter (minimalist) camp, but he provides candid
assessments of both approaches, and argues in general that “the traditional format
of the critical apparatus conveys a false appearance of objectivity and certitude” (141).
In the final chapter (“The future: problems and prospects”), T. explores the
positive and negative effects of digital technology. While the ease with which problematic and unscholarly classical texts can be digitally promulgated is troublesome,
new technology enables scholars to present texts in ways that, e.g., can display the
multiplicity of manuscript readings and thus offer new vistas of investigation both of
the given classical text and of the historical-critical context in which it was copied,
emended, and studied.
An Appendix (“Reading a critical apparatus”) rounds out the book by providing a
general explanation of the apparatus criticus with an extremely helpful list of Latin
abbreviations often used.
Tarrant’s book is thus not a handbook of textual criticism. Rather it is an engaging introduction to and reflection on the field, some of its prominent figures and
debates, and what its digital future might look like. Particularly rewarding are its
insightful examination of the rhetoric of textual scholarship, its presentation (with
copious examples throughout) of the basic principles of textual criticism, and its
expansive, reader-centered understanding of interpolation. But perhaps the most
fascinating aspect of the book is the voice of the author, a preeminent textual critic,
who writes with thoughtfulness and humanity about the challenges and uncertainties inherent in a discipline in which the ultimate goal—restoring a text to its original state—is necessarily elusive.
Texts, Editors, and Readers offers newcomers a compelling introduction to how
texts are edited and how to make sense of an apparatus criticus. But scholars also
stand to gain from Tarrant’s insightful reconsideration of the field and its practice.
We should all be grateful to Professor Tarrant for this sophisticated volume.
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Scott F. Johnson,
Literary Territories: Cartographical Thinking in Late Antiquity.
Oxford and Next York: Oxford University Press, 2016. Pp. xiv + 195. Cloth
(ISBN 978-0-19-022123-2) $74.00.
Welcome to the cartographic era. With Scott Johnson’s new book, Literary Territories, the “spatial turn”—the nexus of methodologies that seeks to unite literary studies, anthropology, cultural geography, and theoretical approaches to the organization
of knowledge—has now reached Late Antiquity.1 Johnson’s book sheds light on the
relationship between cartography and late antique literature by examining a wide
range of late antique and early medieval authors, from the pilgrim Egeria in the
fourth century to the Syriac monastic historian Isho‘dnah of Basra in the ninth. It
offers meaningful, persuasive, and important contributions to a lesser-studied aspect
of late antique literature; in so doing, it highlights the significance of geography and
cartography for the literature of this period, opening up many productive avenues
for further inquiry. At the same time, it shows how the cartographical thinking of
classical authors was received and transformed in Late Antiquity.
The introduction situates the book’s focus on cartography in the wake of two
intellectual developments in the Humanities: the first is the theoretical work by
Jorge Luis Borges, Umberto Eco, and Michel Foucault on the relationship between
maps, archives, and the organization of knowledge; the second is the growing recognition in literary studies of the possibility for an archive to be understood as an artistic production. Johnson’s central argument is that the textualized geography of late
antique literature should be understood as a spatially-ordered archive of the world.
On this basis, Johnson investigates the “archival aesthetic” (11) of the texts he examines, revealing the cartographic principles and assumptions that undergird them.
Such cartographic archives, he argues, become a potent organizational principle for
texts of this period and a site for self-reflexive meditation on the “impossibility of
literary realism” (16).
The remainder of the book is divided into five chapters, two of which (“An
Aesthetic of Accumulation” and “Apostolic Geography”) are revised versions of
Johnson’s earlier publications. They are followed by a short conclusion and a long
1 In the interest of transparency, the reviewer would like to disclose that Scott Johnson was a visiting
faculty member in his graduate department in 2006-7.
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appendix that lists critical editions and translations of “astrological, astronomical,
cosmographical, geographical, and topographical texts in Greek, Latin, and Syriac
from 1 to 700 CE” (139). Moving from a “definitional” (17) first chapter that compares
the texts of Pausanias and Egeria through the twin lenses of pilgrimage and archive,
Johnson focuses in the second on the intersection of cartography and the archive in
Late Antiquity. If the first chapter offers a case study in the classical roots and development of the geographical and archival aesthetics of pilgrimage literature in this
period, the second offers an impressive survey of cartographic writing and thought
in Late Antiquity, ranging from actual cartography (the Peutinger map) to itineraries to encyclopedias to cosmological treatises. By collecting so much evidence from
so many different genres and media, Johnson leaves no doubt about his conclusion
that in this period “the shape of the physical world became a fundamental literary
metaphor for the organization of knowledge itself ” (29).
The final three chapters center on more specific case studies. Chapter Three
uncovers the geographic assumptions that underlie Life and Miracles of Thekla, an
anonymous fifth-century CE metaphrasis (literary paraphrase) of Acts of Paul and
Thekla (c. 180 CE). Taking inspiration from Franco Moretti’s concept of “distant
reading” (76), which proposes to analyze literature through maps and diagrams,
Johnson creates a “map in words,” illustrating how his approach can elucidate even
a work that is not primarily categorized as geographical. Chapter Four returns to
Egeria and the fourth century to examine what Johnson calls “Apostolic Geography,” his term for the segmentation of the world according to the missions of the
apostles. Moving backwards in time, it first traces the origins of this concept to
early Christian, classical Greco-Roman, and Hebrew literature; then, it returns to
Late Antiquity with John Moschus’s Spiritual Meadow (c. 600 CE) to reveal the
geographic substructure that apostolic texts provide late antique hagiography and
pilgrimage literature. Perhaps Johnson’s most intriguing suggestion is that the layout of Constantine’s Mausoleum encodes divisions of the oikoumenē as defined by
the apostolic narratives discussed in this chapter (107-11). Chapter Five focuses on
the westward-facing world view of two ninth-century Syriac authors working in
what is today modern-day Iraq, Thomas of Marga and Isho‘dnah of Basra. Finally,
the conclusion uses the multifariousness of the term “India” in Late Antiquity as a
metaphor for the eclecticism of the period’s cartographic thinking.
This is a lot for a slender book. Its wide-ranging amplitude, reminiscent of the
archival texts at its core, is at once its greatest strength and also presents its greatest
challenge. Literary Territories covers a truly impressive range of texts, time periods,
and disciplines, as it demonstrates the importance of geographic thinking through— 41 —

out Late Antiquity, and Johnson’s theoretically-informed discussion puts the cartographic archive on the map of late antique studies. But it is difficult to unite these
geographically, linguistically, and temporally diverse case studies into a single whole.
Although Johnson does not claim completeness, it is not always clear why these
particular examples were chosen above others, especially because the core contributions of two chapters have appeared elsewhere. This critique is made all the more
acute by the dazzling appendix of geographical texts, which suggests the richness
of material to choose from. Finally, the pace of the book sometimes left this reader
with the impression there was only time to establish the archival and geographical
properties of any given passage, but not always enough to draw out further threads
and connections.
A further challenge with a book of this scope is that not all constituencies will
be satisfied. For instance, in Chapter Two I missed any discussion of the Artemidorus papyrus in Johnson’s treatment of the Peutinger map. (The editio princeps is
listed in the bibliography, but I cannot find it cited anywhere in the text.) The papyrus, dated to the first century CE or BCE, is its own archive of ancient cartographic
thinking. Its recto contains geographical texts and an unfinished map which uses the
same formal conventions as the Peutinger map. The verso is filled with labeled drawings of land and sea animals from throughout the Greco-Roman oikoumenē. Now
that questions of authenticity have been settled, we can no longer afford to ignore
it in discussions of the Peutinger map or the development of ancient cartographic
thinking. Likewise, in addition to Hartog’s invaluable contributions, Johnson might
have profitably drawn on a spate of recent work in Classics on space, ethnography,
and geographical writing by Alex Purves, and Joseph Skinner, among others. Finally,
given the importance of the work of Dionysius Periegetes for authors of this period
(see, e.g., 29-30), it would be very useful to direct readers to J. L. Lightfoot’s monumental edition, translation, and commentary of Dionysius (Oxford, 2014).
In sum, this slim volume makes a strong, theoretically-informed case for its
central thesis about the importance of the cartographic archive in Late Antique
literature. If Johnson fails to leave all readers fully satisfied, this may be by design.
He concludes on a defiant note: “I have avoided for the most part the perennial
question of ‘what is new in Late Antiquity?’ This is often not a very helpful way of
approaching the subject” (136). Nonetheless, it is clear that there is something new
and important in this book, which will, no doubt, inspire further research into the
cartographic thinking of late antique authors.
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Kenneth F. Kitchell, Jr. (with contributions by Mary Moffitt Aycock),
The Other Middle Ages: A Medieval Latin Reader.
Mundelein, IL: Bolchazy-Carducci Publishers, Inc., 2016. Pp. xxxviii + 357. Paper
(ISBN 978-0-86516-837-4) $29.00.
Professor Kitchell’s The Other Middle Ages: A Medieval Latin Reader represents, for
him, the manifestation of an ongoing conversation (and collaboration) between
himself and his students, Mary Moffitt Aycock, in particular. Conceived, by no
means, as the definitive collection of medieval Latin texts for teaching, Kitchell presents this collection as selection of just some of the texts available and appropriate
to intermediate Latin students. Moreover, Kitchell argues that medieval Latin may
be particularly well-suited for bridging the gap between the “made-up” Latin of our
textbooks and the often-complicated Latin of Cicero, Suetonius, and others (xiv).
Kitchell posits that the complexity of classical authors, such as Vergil, and the
long length of passages that cannot possibly be completed in the span of a night,
causes unnecessary frustration for our students (xv). Rather than demanding classical purity, he suggests that we utilize manageable passages of medieval Latin, both
in terms of length and complexity, to instill in our students a “sense of accomplishment” and so encourage them to continue their language studies at higher levels
(ibid.). In this regard, Kitchell’s position is one in which medieval Latin study becomes an integral part of a classical Latin education rather than an appendix.
Kitchell’s reader is constructed specifically to “attract more students and teachers into reading medieval Latin” and broadly to contribute to the process of learning
the Latin language (xvi). At the same time, Kitchell wants to “show aspects of medieval life often overlooked in traditional ML readers [through] pieces that differ
widely in style” (ibid.). The texts edited in this book are fairly short in length—between 10 and 60 lines—and each is accompanied by an introduction providing context and a section of “notes and vocabulary”.
The selection of readings in this volume, seventy-nine in all, represents a great
contribution to teaching Latin. Undoubtedly due to the fact that this reader reflects
the work of countless exchanges between students and teacher, Kitchell’s choice of
readings is excellent. A smart mix between serious matters and delightful anecdotes,
the variety of styles and genres should keep even the most reluctant Latin learner
engaged. The short introductions to each selection are also masterfully crafted, giv— 43 —

ing just enough context to get the reader started without spoiling the finer points of
the narrative. The passages are well glossed, with notes giving hints and clarity to the
text without ruining the reader’s ability to uncover meaning for herself.
The seventy-nine readings are broken into eleven sections. There does not seem
to be any particular rationale behind the ordering of the sections, nor is there a clear
pattern in the difficulty of the readings or the chronology of the authors. Nevertheless, the clear presentation of each reading and the helpful apparatus of notes and
vocabulary outshines the rather loose nature of its thematic structuring. With some
care, readers and instructors should be able to pick and choose readings with relative
ease, so long as they remain conscious that notes to subsequent readings sometimes
build upon, or depend upon, prior readings in the collection.
In addition to the notes to each text, Kitchell’s “Introduction” provides important general resources to the intermediate Latin student without becoming too
overbearing (seemingly the guiding theme of this volume). He provides a discussion
of how to use the reader, a short introduction to “Medieval Latin”, and a limited
discussion of how medieval Latin departs from classical models in terms of orthography, grammar, and syntax. This discussion should prove helpful to students approaching medieval texts, such as those edited in this reader, for the first time. It was
not entirely clear, however, to what end these notes were constructed: does Kitchell
want students to understand where medieval Latin “loses” qualities and becomes
“less precise” than classical Latin, or does he want them to recognize differences in
a developing language?
The texts selected for this reader are intended for an intermediate student of
Latin, and so Kitchell assumes a background of vocabulary appropriate to that level. While all Latin words within the reader are glossed in the Lexicon, only those
assumed by Kitchell to be new to the student are glossed at the end of a passage.
Kitchell makes this distinction based on the word list of the former New York State
Regents Latin Exam, a standardized test for high school students (xvi). Latin words
with “obvious English derivatives” are also not glossed in the accompanying vocabulary lists for each text. If medieval grammar differs from classical grammar, this
difference is provided in the first three instances when it occurs. Kitchell’s goal is
readability and immersion: he wants his students to read and to figure out the text
rather than to rely wholly on glossaries and editorial notes.
The central question with which I was left, having first read through Kitchell’s
introduction to his material and then the passages that he has edited, is the following: what does Kitchell want students to think about medieval Latin vis-à-vis
classical Latin? Kitchell opens his book with a strong case for using medieval Latin
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as a tool to bridge the gap between the introductory “made-up” Latin of textbooks
and the complex Latin of classical authors. On the one hand, he introduces medieval Latin as something derivative, a vulgar version of something more beautiful, a
stepping stone on the path to a greater prize; on the other hand, he presents medieval Latin as the vibrant language of a rich and exciting period of history. While I
think that his reasoning behind teaching medieval Latin to intermediate language
students as a means for exposing them to more advanced, but still readable, Latin
is valid, I cannot help but wonder as to his presentation of medieval Latin as such.
Moreover, while I understand Kitchell’s decision behind providing shorter passages
in order to encourage the sense of accomplishment that students feel when finishing
a translation, I think that a limited selection of longer passages would also help to
prepare intermediate students for more advanced work.
Overall, Kitchell’s The Other Middle Ages: A Medieval Latin Reader is an important contribution for teachers of Latin, particularly teachers of medieval Latin.
The presentation of his selections, edited and with a readily available set of glosses,
provides relatively pain-free entry into the medieval Latin world, which should be
appreciated by both student and teacher alike. Kitchell rightly praises his students
for helping him to construct a valuable tool for Latin language learning, and we
should likewise praise both them and him for his contribution to our classroom.
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L E T T E R F R O M
T H E P R E S I D E N T

A

nte conventiculum nostrum omnes, qui in
Phillip Exoniensem Academiam venient et
qui non venient, vos saluto.

As I write this, we are working on the arrangements for the 2017
Annual Meeting. We have the usual varied program, with papers
and workshops that will appeal to scholars, teachers, Romanists, Hellenists, linguists, belles-lettristes, historians — in short,
all of us. Two special features of this year’s program deserve notice. First of all, we will have a plenary workshop on Saturday
to discuss the new Standards for Classical Language Learning,
recently revised to line up with the World Readiness Standards
for Learning Languages. Although the new standards still retain
the familiar Five Cs, many of the details have changed to reflect
the different approaches and different instructional contexts our
students experience. Second, we have a series of workshops on
Saturday about Comprehensible Input practices in the Latin
classroom, starting with an overview of implementing your own
CI program, and continuing with sessions on story-asking, using
novellas, and teaching culture. Whether you’re curious about CI,
or an experienced practitioner, you’ll probably find something
useful in these sessions.
The Five Cs remind us that our goals involve communication, culture, connections, comparison, and communities. Classics is an interdisciplinary field: our colleagues study everything
from ancient science to how contemporary graphic novels use
Greco-Roman mythology. We are well placed to help combat
the schism C. P. Snow talked about in his Rede Lectures in 1959,
published as The Two Cultures (Cambridge: 1959, new edition
1998). Snow deplored the idea that “the intellectual life of the
whole of western society is increasingly being split into two polar groups” (p. 3), the humanists and the scientists, with utterly
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different ways of approaching the world. He conjectured that the
great social problems, notably the division between rich and poor
countries and the inequitable distribution of wealth, cannot be
solved unless humanists and scientists work together.
What has Snow to do with classics? Well, look at your students. How many of them are in our classrooms because they
want to study science and believe that Latin or Greek will help
them master the technical vocabulary? Or because they want to
study science and believe that an ancient language is somehow
less work than a modern one, leaving them more time to spend
in the laboratory? Or because they want to study the most complicated language available, because they love systems, puzzles,
and figuring things out — as scientists do? As we show these
apprentice scientists the literature, art, and general culture of
the Romans, the Greeks, and the European Renaissance, we’re
bridging the gap that, to Snow, seemed so impossibly wide. And
if we read a bit of Euclid, or Lucretius, or Hippocrates with
our classes, we’re showing the humanities students that science,
mathematics, and engineering have been human activities, just
like painting and poetry, in every known culture. Modelling the
intellectually integrated life for our students is our own contribution to making the world a better place.
I look forward to seeing many of you, colleagues and friends
old and new, at the Annual Meeting.
Anne Mahoney, Tufts University
President, Classical Association of New England
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A N N O U N C E M E N T S

Scholarships
Scholarship opportunities and application details are described on the CANE website. Please visit: www.caneweb.org.

Funding Opportunities
Two sources of funding are open to CANE members.
Educational Programs funding is awarded to any group or sub-group of the
membership to promote a program of interest designed to promote understanding
of the Classics, pedagogy, or topics within ancient history. To apply for funds, a
letter outlining the program and its goals, including the intended audience may be
submitted to:
Dr. Edward Zarrow,
World Languages Department, Westwood High School,
Westwood, MA 02090;
781-326-7500 x3372;
tzarrow@westwood.k12.ma.us.
Discretionary Funds are awarded four times each year for supplies, ancillary materials, or enrichment materials that will enhance a particular project or curriculum, and
for which other funding is unavailable. The deadlines are: 1 October 2016; 1 January
2017; 1 April 2017; and 1 July 2017. Applications may be submitted to:
Charles Bradshaw,
54 Potwine Ln., Amherst, MA 01002;
413-253-2055;
cbradshaw@comcast.net

— 48 —

L I S T O F B O O K S
R E C E I V E D , F E B R U A R Y

2 0 1 7

Publishers are invited to send new books for this list to
Prof. Jennifer Clarke Kosak,
NECJ Book Review Editor, Department of Classics, Bowdoin College,
7600 College Station, Brunswick, ME 04011;
jkosak@bowdoin.edu
Martina Björk, Ovid’s Heroides and the Ethopoeia. Lund: Lund University,
2016. Pp. 353. Paper (ISBN 978-91-88473-00-4).
Malcolm Davies, The Aethiopis: Neo-Analysis Reanalyzed. Cambridge, MA:
Harvard University Press, 2016. Pp. 120. Paper (ISBN 978-0-674-08831-3)
$22.50.
Barbara Graziosi, Homer. Oxford: Oxford University Press, 2016. Pp. 144.
Cloth (ISBN 978-0-19-878830-0) $16.95.
Nancy de Grummond and Ilsa Pieraccini, eds., Caere. Austin, TX: University
of Texas Press, 2016. Pp. 320. Cloth (ISBN 978-1-4773-0843-1) $55.00.
A.W. Godfrey, Medieval Mosaic: A Book of Medieval Latin Readings, 2nd
edition. Mundelein, IL: Bulchazy-Carducci Publishers, Inc., 2016. Pp. xxii +
362. Paper (ISBN 978-0-86516-841-1) $39.00.
Paulin Ismard, trans. Jane Marie Todd, Democracy’s Slaves: A Political History
of Ancient Greece. Cambridge, MA: Harvard University Press, 2017. Pp. 208.
Cloth (ISBN 978-0-674-66007-6) $35.00.
Richard Hodges, The Archaeology of Mediterranean Placemaking: Butrint and the
Global Heritage Industry. New York, NY: Bloomsbury Academic, 2016. Pp. 184.
Cloth (ISBN 978-1-350-00662-1) $114.00.
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Frederick Jones, The Boundaries of Art and Social Space in Rome: The Caged Bird
and Other Art Forms. New York, NY: Bloomsbury Academic, 2016. Pp. 208.
Cloth (ISBN 978-1-4725-2612-0) $114.00.
Michael Kulikowski, The Triumph of Empire: The Roman World from Hadrian to
Constantine. Cambridge, MA: Harvard University Press, 2016. Pp. 400. Cloth
(ISBN 978-0-674-65961-2) $35.00.
Anna Rist, The Mimiambs of Herodas: Translated into an English ‘Chioliambic’
Metre with Literary-Historical Introductions and Notes. New York, NY:
Bloomsbury Academic, 2016. Pp. 152. Cloth (ISBN 978-1-350-00420-7)
$120.00.
Michael Scott, Ancient Worlds: A Global History of Antiquity. New York, NY:
Basic Books, 2016. Pp. 448. Cloth (ISBN 978-0-465-09472-1) $29.99.
Richard Sorabji, ed., Aristotle Re-Interpreted: New Findings on Seven Hundred
Years of the Ancient Commentators. New York, NY: Bloomsbury Academic,
2016. Pp. 688. Cloth (ISBN 978-1-4725-9656-7) $206.00.
Paul Stephenson, The Serpent Column: A Cultural Biography. Oxford: Oxford
University Press, 2016. Pp. 304. Cloth (ISBN 978-0-19-020906-3) $74.00.
N.G. Wilson, From Byzantium to Italy: Greek Studies in the Italian Renaissance,
2nd edition. New York, NY: Bloomsbury Academic, 2016. Pp. 248. Paper
(ISBN 978-1-4742-5047-4) $35.95.
Matthew Wright, The Lost Plays of Greek Tragedy, Vol. I: Neglected Authors.
New York, NY: Bloomsbury Academic, 2016. Pp. 312. Paper
(ISBN 978-1-4725-6775-8) $34.95.
Anthony Verity, trans., with an introduction by William Allan, The Odyssey
by Homer. Oxford: Oxford University Press, 2016. Pp. 448. Cloth
(ISBN 978-0-19-966910-3) $27.95.
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The NLE New Latin
Educators Scholarship
The National Latin Exam is excited to continue its New Latin Educators
Scholarship. In keeping with the spirit of inspiring young people to enter the teaching profession, the NLE will give five $2000 scholarships in 2017
to high school seniors or college undergraduates who desire to teach Latin.
These scholarships are renewable as long as the recipients are continuing to
earn a degree in Latin or classical studies with the intent to teach Latin. Taking the National Latin Exam is not a requirement for this scholarship.
The recipients who are juniors and seniors in college will be invited to
attend the American Classical League Institute at the expense of the NLE.
Why, you may ask? Since ACL is committed to the “preservation and advancement of our classical inheritance from Greece and Rome,” it offers sound
and thought provoking sessions on ancient authors, technology, and pedagogy, and it promotes camaraderie with other Latin and Greek language instructors. This scholarship committee believes there is no better way to foster
enthusiasm for teaching Latin than to participate in an ACL Institute.
The NLE New Latin Educators Scholarship Committee, along with the
Writing and Steering Committee, will provide mentorship for the first three years
of the recipients’ teaching careers. Often Latin teachers are alone in their buildings
and desire advice from someone who understands their daily challenges. It is our
hope to provide resources and encouragement to beginning teachers of Latin.
This committee is comprised of Sue Robertson and
Margaret Hicks, Co-Chairs, Kristen Bortner, John Chu,
Dobbie Vasquez, David Volk, Ben Watson, and Mark Keith, ex officio.
Please go to http://nle.org/scholarship/nlenewlatineducatorsscholarship
for the scholarship application form.
Please go to http://nle.org/scholarship/nlenewlatineducatorsscholarshiprec
for the scholarship recommendation form.
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Classics, and of other students of the ancient world.
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Contributions to the “Articles & Notes” section of NECJ are evaluated by blind refer-
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Manuscripts should be submitted in the first instance as an attachment to email.

eeing and should therefore contain no indication of who their authors are.
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processed document. The preferred word-processing program is MS Word. All Greek
must be typed using APA Greekkeys. The editors may request a paper copy of the
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at the ends of verses and paragraphs, and not at the ends of continuous prose lines.
Similarly, tabs and/or indents should be used instead of resetting margins in the

course of the manuscript. For difficult matters of citation, contributors should consult
The Chicago Manual of Style. A specific NECJ style sheet is also available upon request
from the Editor-in-Chief.
6.

Materials for the various sections of NECJ should be sent directly to the appropriate

7.

Manuscripts and other materials will normally be returned only if a stamped, self-
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